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1. THE TIMER STARTS

2. YOU CHOOSE A STRATEGY FROM
THe menu AND SHOUT OUT THe
NUMBeR.

3. M6 Teus YOU auk aboyT The
8TRaTegY You shose.

Céﬁepe%P the previjous tvo steps.
5. 1 we finish ll 25 stretegies in 50
minutes, we'll shere our chocoletel [f

we don’t, you can check them out
online here;




1. Tmbrelln

2, BICGER BETTER BOLDER

8. silent exchange

4. Bilence Je Joster Underatanding

8. BEVHER TLIAN STULMBLES, LIARBLES, GRAUY

6. read and roi

7. TRKE K PRAGE FROM MY BOOK

8. RiT ResorRD

9. What does it say; what does it mean; what does it marter?

10. CONVERSATION CALENDAR

. %%

12. THAT DAMN FROG THING

13, TARGET PRACTICE

U PO?

15. writing-include?(code)

16, 166 T

17. Templates

T8, SAVE THE LAST WORD FOR ME

19. cub it oub

20 the word gome

21.9and Up and 9ay domedhing

22, Easter Egg

23. DISCUSSIon seeps

24 eATARULY

25, firotible Slipg




This graphic organizer helps students narrow their focus and identify a
context for their argument . The premise is that since it’s impossible to

cover everything, you pop up an umbrella and cover what you can.

Pogv studentsy whe camt aly | | Qv exanyple ol Uik Us...

Clothing with be the same Qne example ol Uik Ue...

-poo) | - Thesis: School uniforms are good
— because they can prevent bullying
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2 BIGGER BETTER BOLDER

1.Collect a class set of paint chips (stick to lighter
shades) and have them laminated.
2.Write an overused word on the lightest shade.
3.Students write a more descriptive word in the next
section, and pass the card on. The next student
writes an even more descriptive word, and so on.
4.0nce the card is
full, you will have
lot of much more
descriptive options
to use. »

Y

-
Vari at ons
¢ Students break into»:1

words from their 2
=

small groupsand
choose overused = =
= - '
>3
own writing, pass | .
2 2

the card around 8>
and select their fa- ”3;4
vorite alternative. %_’4

+ Winnerscanearn | =° o

points.



8. Silent BExchange

ThiS one putS discussion ownershiP on the
ssudenes...

I.TheY are asked to create Gheir own open-
ended discussion question about a chosen
chapter or passage.

2.AfPGer Writing their questions at the Gop
of 4 sheet of paper. Ghey are grouped With
at 1east three other studenss.

3.8tudents silently Pass their questions to
the right so Gheir grouP members can
have W0 minutes to give a thoughteul re-
sponse.

y.The rotasion continves every two
minuses uneil studenss ges their own
questions back.

5.silence is broken and discussion beginsé



4 nience te (oater underatanding



RETTER THAN STUNIBLES, KIARBLES, GRAVY

Students should work in small groups (approximately four students per group).
Ideally, all four essays are swapped with another group. Each student takes the
lead for one of the essays passed to his group, reading it aloud. As he reads, the
other group members call out the following phrases when relevant:

Stumbles: The reader stumbled over a w 0 1, atkd they should add a suggestion for

another possibility.

Marbles: The reader had trouble getting throughas e n t ,eml they should add
a suggestion to make the sentence clearer.
Gravy: The essay is going on and on without offering argument or evidence, and

they should give a
suggestion about that or
cross out plot stuff.

However... we have found
that teenagers often
complain about having to
shout out weird things
like “gravy!” in the
presence of their peers.
As a result, we've had a
bit more luck with “Add,
Subtract, Clarify.” This
Instruction sheet can be
printed and laminated to
be reused with this
activity. Printingon a
bright color makes the
sheet noticeable, so that
more reserved students
can simply hold up the
card instead of shouting
something out.

Q==x Rd+ S#4 X
Break into groups of 3 or 4 people.

Swap papers with another group so that no one has his or her own paper.

The first person will read the paper he or she is holding from
beginning to end.

As he or she reads, the other members of the group will say R X €, 6r hold up
this paper, when something problematic catches their attention.

Once the reader stops, the rest of the group will choose one of the following
options for the reader to mark on the page. The reader will simply write a
symbol at that point and then continue reading.

B Qa a :udsbeér comesto a place where the essay needs something
like explanation, support, elaboration, or specifics

R R\ Y X1 Q}t Xadedcomes to a word, phrase or
section that is not necessary (phrases such as “in my
opinion” or excessive plot recap should be subtracted)

R ] EQI 3] ;readerds stumbling as he or she speaks because the
sentence is awkwardly worded or the words themselves are not quite
right

After the reader finishes the paper, he or she will walk the group through the
paper stopping at the places the group marked earlier. As a group, decide how
to fix these places while the reader makes notes on the paper itself. This is also
the perfect opportunity to double check minor errors and citation problems.

After each person’s paper has been read, the authors will be able to fix their
writing in preparation for the next draft deadline.




ADD (+): the reader comes to a place
where the essay needs something like
explanation, support, elaboration, or
specifics

SUBTRACT (-): reader comes to a word,
phrase or section that is not necessary
(phrases such as “in my opinion” or
excessive plot recap should be subtract-
ed)

CLARIFY (c): reader is stumbling as he
or she speaks because the sentence is
awkwardly worded or the words them-
selves are not quite right.

ADD (+): the reader comes to a place
where the essay needs something like
explanation, support, elaboration, or
specifics

SUBTRACT (-): reader comes to a word,
phrase or section that is not necessary
(phrases such as “in my opinion” or
excessive plot recap should be subtract-
ed)

CLARIFY (c): reader is stumbling as he
or she speaks because the sentence is
awkwardly worded or the words them-
selves are not quite right.




e read and roli

While partner A reads, partner B will roll the die and
respond according to the instructions on the die. Both
partners write their questions and responses in your book

as annotations.

1: summarize: summarize the section that your partner just read.

2: vocabulary: select one difficult word and guess what it means
based on context, check a dictionary or ask a friend to see if you are
right.

3: connect: make a connection to your own life, to something that’s
happened in the world or something in a book or movie.

4: visualize: draw a picture, or vividly describe this section (If doing so
would be totally inappropriate, simply re-roll).

5: ask: write a thought provoking discussion or
opinion question and discuss it with your

partner.

6: prediction: make a
prediction about what . ‘
will happen next based
on what your partner

has just read.
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Read and Roll: while partner A

reads, partner B will roll the die
and respond according to the in-
structions on the die. Write your

questions and responses in your

book as annotations.

Read and Roll: While partner A

reads, partner B will roll the die

and respond according to the in-
structions on the die. Write your
guestions and responses in your

book as annotations.



7. TRKE K PREGE FROM MY BOOXK

1Xerox pages from t he t
col ored cardstock

2D1I stri bute to 1 ndi vi di
groups to annotat e

3.Groups present their v

Adaptations:

s Xerox each page on a particular color and use the
think-pair-share approach by having kids work
independently, then find a partner with the same color,
and finally joining as a complete color group

s Copy discussion questions onto the cards instead and
have groups respond to the questions

s Copy a single quotation onto the cards and have the

group discuss the quotation

s Pass completed cards to another group and ask the
second group to evaluate the response or annotation



S— 8 KiT RecoRDp

eeeco Verizon LTE 5:06 PM
Record
00:15 00:16 00:17 00:18 00:19
000 Verizon LTE 5:06 PM
Record

Save Voice Memo 00:12 00:13 00:14 00:15 00:16 00:17

Oolete | WWWW

New Recording

® O pons 00:14.71
Jew Recording
/11/16

1Record
conver sgaedne et

2Save the fle with a pract

SEmai | |t to the teacher

Ti ps:

1 BEFORE anyone starts anything, make sure someone in the group has a device that can record, send the
recording as an email, and has enough available space to store the conversation.

1 Encourage each group to do a “testing 1 2 3” recording to make sure they know what they are doing.

1  Write your email address on the board and ask students to take a picture of it with the phone they are
using for recording.

1 Communicate by flashing the classroom lights unless you enjoy listening to your own voice.




9. What does it say; what does it mean; what does it matter?

Say, Mean, Matter

SAY

This is a summary
of what the texts
says.

What does the text
say?

What happened?
Cite text (quotation)
or paraphrase.

MEAN
This is about
interpretation.

Ask questions like,
“What makes you
think that?”’

‘“How do you know
that?”’

MATTER

What are the
tmplications?
(Possible outcomes
or results?)

Why does it matter
to me or others?
Why is it
important? (to the
story as a whole?)
What is the
significance?

What does the text SAY?

What does the author MEAN?

Why does it MATTER?

According to the author, *..."

The guote is saying that...

This quote is important because it...

The text directly states, “.."

The guote is explaining the...

This gquote includes an example of...

As stated by the author, "..."

In this gquote, the author describes...

This quote demonstrates how...

The author claims that, “..."

The gquote is reinforcing the idea of...

An examination of this quote reveals...

In the author's words, *..."

The quote clarifies why the...

This quote models the author's use of ..

The author plainly asserts, "..."

In this quote, the author proposes...

This quote reminds the reader that...
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1. @P%: QUIBSTion Forsadion teCETia3

The basic idea is simple:

1. Provide a piece of evidence for the students to respond to. It might be a chapter title, a significant word
or phrase, a picture, a photo, a brief article, a quote, a movie trailer, etc.

2. Students then generate as many questions as possible —only questions, no statements. The questions get
recorded.

Vari atons:

71 Have students generate mmmmmﬂmmmz

questions in small

groups first (or use a M. Do they eat the rect of (P
think-pair-share ap- [E. How long ic Tt there for?
proach) and bring their 9. Wiy does the stick fade?
questions to the larger 10,k That firewooc?

group. 1. Wiy do the ears look ke leaves?

1 The teacher can type all IL Winere da trey find The pig?
the questions as they are B. How did They chop off the head?
generated by the class. 1 I""I”:'E"Fj iEq wias s .

1 Using the master list of i ﬁ:ﬁﬁ;ﬁfﬁ:;i:fm?
questions, ask students B : 4 :
to select the three ques- I Doz ¥ reprecent a pexson? Figgy

mayke?

tions that they think will 3 it 3 caceifice to the begct?

be most significant in | 1 it ababypig? Aboar? A san?
. [l
the reading. _ 30 Wiy i i @ Femaie pig?
f Return to the master list II 3. Was the pig pregnant
(or top threes) after ! 31 & there more than one?
reading and reevaluate 33, Was theme @ pig mascacre?
. d
the ql-Jestlons, sort the (R = ﬂ'lﬂ:f a E'Ffiﬁ? 3. binere was the speaw placed?
questions, respond to 1 I[:':"EEj 1304 “'E’- 3. Are they gonna put more heads an
the questions, manipu- 3 Wiy is i @ pig? chicke?
late the questions... 1 & E0mEnnE wearing The pig nead? 3. k£ anyone gonna die?
y } =1 T
IS' H':"'“‘ Goes The :“3:"5' ¥ k& Jack paanning To nurt somieone?
6. (it come cor of syvisol on The 3. & that lice. 2 sign To scare the
. "
Use this g._ E';””- ot e . beast?
- i : SLUpPOSECTO U EEaR In peopie: . Does comeone end up wearing the pig
proreeadi ng & ¢ pe:prunts et i "
return t o c # '
i Do they get Rescued 40. Does Ralph carry it arcund ke he's
up t hr oug| ib&thatbood depping down? te leader?

readi ng or| Il Wnyddtheyputitonastick?
spr i n g boar 2. Wiy did they cnoce the head? |

0 12 Are those (e dote] fies arcund 7
essay. 1. Winere did the body go?
essay rub

5. o kiledd i
evidence a I Ik Wiy are the eyec gone
ques tons a

1. k& somecne gonng end up like the pig?

L Winy cid iy teacner pick a black and
white picture if cofom s 20 mportant
i this book?




12. THAT DAMN FROG THING

This approach to evaluating writing shifts the responsibility onto the students and in doing so requires them
to think critically about their writing and thinking. It also solves two major frustrations of essay grading: hav-
ing to write the same comments over and over on everyone’s essays and having students throw away the pa-
per without really considering the comments that it took you ages to write.

How it was presented to me:

1. Read the first essay and grade the heck out of it. Leave lots of comments. Set it aside.

2. Read the next essay. Determine if it makes different mistakes from the previous one or similar mistakes.
If it makes similar mistakes to the first one, simply throw it in a pile with the first one. If it makes different
types of mistakes, grade the heck out of it, leave lots of comments and use it to start a new pile.

3. Repeat step number two until all essays are graded. Limit yourself to 3-6 piles. This is possible if you fo-
cus your grading on a limited set of characteristics.

4. Mark each group with a particular symbol (I used frog, toad, turtle, salamander the first time | did it) and
allow students time to meet in those groups to compare essays and understand their own areas of
strength and weakness.

How | modi fed it

7 1did not “grade the heck out of” any of the essays; instead, | wrote my observations on a sticky note and
used the sticky note to label the piles.

1  When | finished reading all of the essays, | used my sticky notes to write an overarching comment about
each group’s strengths and weaknesses. | printed all of the overarching comments on a single page.

1 Students compared their writing, identifying areas of strength and weakness and added “teacher
comments.” They then chose the overarching comment that best described their group’s performance.

1 The subsequent time | did this activity, | provided a comment bank to help them so that the comments
would be more complex and focused.

1 The last time | did this activity, | included a letter grade with the overarching comments.

My experience

| had my students do this activity for two of the four body paragraphs they wrote for an essay about Homer’s
h R & & #h8 &say came together slowly, one paragraph at a time over the course of reading the first half of
the story. Each time they self-evaluated, they got better at it and were better able to anticipate my expecta-
tions. Ultimately, | graded the entire essay in this manner. They earned up to 50 points for grammar and me-
chanics (which | graded and left feedback about) and up to 50 points for argumentation and writing technique
(which they self-evaluated). Most importantly, since they all received a blank essay, they could earn or lose
up to ten points by adding thoughtful “teacher comments.”

Why it works
Grading in this way saved me time because | avoided making the same comments over and over again. Stu-

dents were invested in figuring out their own strengths and weaknesses. Instead of passively receiving com-
ments, or ignoring them altogether, students played an active role in evaluating and thought critically about
their work and how to improve it. They made the comments | would have made, and felt my frustration as
they wrote (and rewrote) “explain how this supports the thesis.” The activity automatically differentiates to
meet students’ specific needs and ability levels. It continues the thinking even after the essay has been grad-
ed. And best of all, students have the opportunity to improve their essay score, not by fixing a mistake here
or there, but by objectively critiquing their work and suggesting ways to improve next time.



3. TARGET PRACTICE

Often, the learning stops as soon as

students see a grade. One way to get around that
problem is to give feedback in a different format. Assign
a task, and clearly articulate a single skill that you intend
to evaluate, print an archery target on the worksheet or
rubric, and use it to indicate the student’s degree of
success in expressing mastery of the evaluated skill.

name CorvrTe Thomas date 4/I/1® hour %

The Life of Pi, chapter 36: Two Truths and a Lie

Of the following three statements, two are true, and one is a lie. Select a statement and
prove or disprove it using evidence from the text and information from the articles
about Ganesh, Shiva Nataraja, and the Virgin of Guadalupe.

1. The Patels move to Canada because they are enticed by the promise that a new
land holds.

2. Pi's mother is dead.

3. The story that is about to be told is horrific.

P7s modher T8 vod dead. Thrboghmm- dhe S40ry 80 Qar, PT has dold S.';\-f;\’".fﬂg
cboud e madher, such as Q-tjrﬂ'?r%% ler Rovr comBord wabhen ke was 'i?‘r?glml-cmd
b% MahTela, d¢he ¢?&cr (Morsel 26). Thou%h lher vrole T T2 rcﬁ’%j‘oua exper-Ternce T8
MmInTmal, ghe 78 nore the less presend “plc.%'i‘na along n?cclg' dﬁr‘f‘ﬂ% 78 bopdTam
(77). Tven as an adoly, his home T8 Olled wivh aa_mboﬁa o modlhers, soch as
Porvoet, whose son prodecds ber, even ad ¢he cosd of ks owan bhead (W omar).
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Thi s

wor ks

we | |

for

struggling readers
feedback i n memo format.
— (e
T 1
?8Praise for whiat you T1 ke 3
| o | < T
about the author’ s writng stylegor g%
| E ®
I deas ‘I £ gi
@8Ask questons fyou have for E; Qt‘
| 133 ¢
| t « 3383
the author to remove any : 3 2; 3¢
confusion you have. | P 2582
| 520g_c-=
| nlolf TS
PBPollshing i deas. for the author 7252
0 | |
to i mprove his ©r% her Writnj. :
% ] E
BERR L
This actvity cap tbe introduced 33_—;;3 §§
afer reading a bh;apter; nqvel‘, é“giii
tcle, or peer edilt ng. The|stu-§§§;§3§
dents can even email t hie| |f| & el d|- 5% B384k
back to the teacher, w\hichnLoferks
an opportunity to address |emajli E“_
etquete &8
Al | y t- 203 8
38 i
[ RER!
11
31 dhh

ar



1L5.

writing-include?(code)

Our students are entering a world where success will be tied to code literacy. Regardless of the field they

intend to enter, the most successful people will be those who are what Farrah Bostic calls “a conversational

coder,” that is, at least somewhat versed in programing languages.

If you are code literate, teach it. Use code
to express ideas and relationships. Help
your students create code poetry. Here, a
few lines of code describe how the death
of his friend shifts Romeo's motivation to
revenge and it accounts for the spiraling
escalation of violence through use of a
loop, a repeating section of code that
allows for changing variables across

multiple passes.

— [Hbris< g,

tybalt.challenges(romeao) if party.include?(tybalt) && party.include?(romea)

while play.continues?
unless romeo.rage >0
romeo.sub{mercutio)
( tybalt.kills += 1) if mercutio.destroy
( romeo.rage += 1 ) unless mercutio.present?
else
romeo.challenges(tybalt)
( romeo.kills +=1) if tybalt.destroy
romeo.woe +=1

end

break if romeo.woe =0
end

Hubvis e b {M’l )Wlm

| =J0 |
e 0%(:9004 {fad&’ ﬁﬁm 4 constructs, because she’s more

If you are not code literate, you can still
A think like an engineer and express ideas
and relationships using logic that

~ translates well to programming. Here, |
help a student articulate her thesis based
. on the information she’s gathered
observing Odysseus lead his men in

various situations. | used mathematical

math-minded. Shifting from a formula to a
" sentence once we were done was simple
enough: Odysseus is a good leader only
" when his hubris does not interfere with his
wisdom.
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J7. Jemplales
THe following is a list of templates tc assist you in making the moves from

one part of a paragraph to another. Use them Jjudiciously to help yocu take
the steps you need to take in vour paper.

Templates for topic sentences
" [Buthor] shows with/when
" [Ewvent/character/object] illustrates the point that .

Templates for introducing an example

= For instance, .

= For example, consider that

= Specifically,

* One way [the author] shows is with i

Templates for setting up a quote

L The description of suggests -

= The author shows when g

® ° The author illustrates with E

®= The author suggests in the conversation between Character X and
Character Y when Character Y says ™ “ ™

" The author emphasizes the point that in the description of as

R4 -

Templates for connecting the quote to the topic sentence

= The point that is illustrated best with

* What is important here is because it
illustrates/suggests/supports _

" The use of here supports the idea that .

Templates for adding elaboration

= In other words,

= To put it another way,

" What X essentially means here is that s

= Even more important here is that g

= My point is not but 2

= What is easy tc overlook in this case is that

Templates for addressing the alternative

* While seems like a reasonable argument, the problem is that

s While is true sometimes, the problem in some situations is that

= I know that others argue , but I must insist on because of the
problem that %

® The previous example challenges the idea/assumption that by
pointing out the problem that

= At first glance, one might say that I'm wrong because . However,
this is inaccurate because it overlooks .

= Many people may simply assume that . But what they fail to

realize is that

From¢ K S & { Ib@GeraldGraff dndCathy Birkenstein



T8, BAVE THE LAY WORDR FOR ME

1.Each student chooses a meaningful passage and copies
onto the front of his paper. Then, he writes his thoughts
about the passage on the back of the paper.

2.Students form small groups and take turns reading their
passage to the group. Each of the other group members
weighs in on the passage, offering his or her comments.
Students can use this opportunity to annotate their texts,
etc. After each group member has shared his or her
thoughts, the original writer, then gets to explain why he

chose the passage.

3.Continue until each group member’s passage has been
discussed.



19. qub iv oub

Help students understand organization by destroying their work. Cut up a paragraph —student work or some-
thing you prepare ahead of time— and give it to the students to reassemble. Discuss the evolution of their
argument or even just placement of citations.

Taking apart a paragraph about Art Spiegelman’s Maus, by cutting along the dotted lines gives me an oppor-
tunity to discuss the best order to present support. | can add complexity by withholding strips of the para-
graph and asking students to create the missing element on their own. The sky is the limit.

Artie does just this in the short story “Prisoner on the Hell Planet” in which he deals with the trauma of his mother’'s suicide.

The traumatic events leading up to Anja's suicide are illustrated and depicted overlapping one another atop Artie’s shoulders, symbolically placing the blame on

his shoulders.

To an outside observer, it seems unrealistic that Artie would blame himself it is so obvious that the unbearable trauma of the holocaust is what is actually

responsible for Anja's suicide, but this is the very essence of survivor's guilt.

To sum up, Artie suffers from self-punishment and guilt about Anja’s death despite not actually being responsible for it at all.

Here is what the reassembled paragraph looks like:

One of the symptoms of survivor’s guilt that Artie exhibits is self-punishment associated with feelings of guilt. In the article, it says
that individuals suffering from survivor’s guilt will blame themselves, they punish themselves for the deaths of those who did not survive.
Artie does just this in the short story “Prisoner on the Hell Planet” in which he deals with the trauma of his mother’s suicide. The trau-
matic events leading up to Anja’s suicide are illustrated and depicted overlapping one another atop Artie’s shoulders, symbolically placing
the blame on his shoulders. At the climax of the short story, Artie depicts himself, dressed in a prison uniform, turning away from his
mother who is seeking his reassurance. Realistically, Artie pushing his overly sentimental mother away does not cause her to kill herself;
it's more complicated than that. Nonetheless, the prison uniform shows that Artie has already convicted himself he sees himself as re-
sponsible for her death. In a final and definitive act of symbolic self punishment, Artie depicts himself inside of a prison cell in the final
panels of the story. To an outside observer, it seems unrealistic that Artie would blame himself it is so obvious that the unbearable trau-
ma of the holocaust is what is actually responsible for Anja’s suicide, but this is the very essence of survivor’s guilt. To sum up, Artie

suffers from self-punishment and guilt about Anja’s death despite not actually being responsible for it at all.



20 The Wordg Goime

We love this one fon o. wauy, to pocus students ot the beginning of closs!
Simplly, white . single wond. on the board, and have them explain the signif-
icance of it to the chapte they nead the day (on night ) bepone.

EX. T¢ students nead Chapten 1 ofy Lord 6f the Flizs fon homewenk2, ene
wornd. you might cheose fon them to explone is “Conch”. “They

would be asked fo write o paragraph explaining the significance of this
word. in Chapter 1. Students who DITD nead the chapten would. be able to
dentify 0) WHAT a conch adually & and b) ‘HOW it was used. in
chapter 1.

“This i pevgect por a little neading check quig AND a warm-up por dis-

cuAéLGrL!

"NOTE.: Tte casy and helphul to change the wend eveny class peviod o
eep students honest!

Vaniation: Qs o warm-up. you could aleo aske students B identify what
they thought was the moest impoerntant word in o chapter and explain thein

neasoning using plenfy of support.

Gallagher, Kelly.5 SSLISNJ wS I RAY 3Y [/ 2 Y LING - 8PgriRiAdyMe.: Stefbobufe 2004/ Hinty 3 ¢ SEG & .



2.1, ofand Up and Bay Someshing

The Game:

As | play the scene/chapter on my iPod, | will stop periodically.

When | stop, take a moment to think of a summary, a connection, a good question or ex-
plain a literary device.

Make an annotation in your book.

THEN STAND UP.

For each original contribution, you will earn a point.
Scoring:
At the end of the hour, | will record all points and take the average.

If you earn an average amount of points, you will receive 100% on the activity. If you
earn more points, you will earn extra credit. If you earn fewer points, you will earn a slightly
lower score. (Alternatively, | may announce a minimum participation goal)

Sendence Slarers

The only thing | understand from this line/sentence is , what else is happening?
What is saying here is ...
| noticed that the author uses (literary device). He probably used that

device in order to ...
This line/part reminds me of ...
| felt just like that when ...
| think this line is significant because ...

Based on What | think will happen next is ...
This choice seems out of character for because ...
This choice shows that is a bad/good/smart/etc. guy because ...

If | were in this situation, | would ...



22. Faster Egg

Use any set of questions that you would like students to
answer. Write each question on a quarter sheet of paper
and put inside an Easter egg. Set the basket of eggs at the
front of the classroom (or hide them...). Students work in
groups to answer the questions and record their answers
on a sheet of paper.

Tips

1 Use all different eggs so the kids can keep track of which ones they’ve already

done

1 They gravitate toward the interesting eggs, so put the most important
questions in the coolest looking egg.

1 Include bonus eggs to make yourself laugh (I made up new lyrics to “Eye of the
Tiger” and forced the groups to belt out my version, “Pi and the Tiger” in the
middle of a Life of Pi egg game).

1 Put candy in the eggs at your
own risk. It build excitement,
but the kids forget what the
game is really about.

1 Insist that the eggs be opened
at the students’ desk (or they
start opening them up front and
it’s chaos).




23. DISCUSSION SeeDsS

1.Assign small groups a particular page or passage
from the text, and give them a stack of post-it

notes.

2.The group must come up with thought provok-
ing questions related to that passage and write
the questions on the post-it notes —one question
per post-it. Post-its can be stuck to the group’s

desk or workspace.

3.Then, groups rotate, taking over the workspace
of a different group. The new group, discusses
each question one at a time and sorts them into

two piles: “good” and “meh”

4.Groups can share the questions that sparked the
best discussion with the whole class.



2H

AT C AT ANA

Before reading a new text, ask
students to take out a paper and

write CATAPULT down the left side
of the paper.

Read each prompt to them and
allow them time to reflect on what
they can learn from that part of the
text.

C cover

A author

T title

A audience
Ppagel

U underlying idea
L looks

T time and place



2. firouble Slipg

N 9n ePPor; tio encourgge mebacoghibioh th olr Studento,
we fike Shem to TdenbiPy UHERE i Ghei reading comprehen:
6foh broke dowh.

Thege 9re pices of card Stock roUghly the 5fze of 9 book
mark. A9 they read, Shey fake hatie of Hheir trouble Spafie
inthetext. Upoh raburhingfo ciacs, They're grouped wibh
ofUdentse ahd 0Ked tio Share Their irouble SibS. Thig
tieqcheg Ghem that; conPugion i hormal, and throligh dic-
cugsion wibh Gheir peerg, they 0ah work throtigh Gheir
cohPugion withouf; Ghe help of 9teqcher.

Gallagher, Kelly. Deeper Reading: Comprehending Challenging Texts, 4-
12. Portland, Me.: Stenhouse, 2004. Print.



